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STANDARDS AND THE CHILD

VE: HAVE built up an educational sysiem which is very hard {0
foreak. even though it erushes ns, We have aceepted stand-
fards and seem unable 1o change them. We complain from time
B 10 fifme about these standards being wnjust to the individual
And yet the ides of changing them or removing them aliogether
seems unthinkable to many people. Even the most progressive
schools are handicapped by the necessity of covering certain ground or
reaching certain ends in order that the children may enter high sehool
and college. In fact, many of the finest modern methods and devices
are merely efforts to meet the old standard in a better way.

We need a new standard, an inner one. This should be to pro-
-vide work so truly adapted to the native interests of childhood as
to enlist the keenest mental activity. Children and young people
- should work in the same spirit ag that shown in play or “extra-curricu-
lar activities.” Such work is sincere and is its own reward. If it is
-otherwise wholesome, it is truly educational. Hxternal siandards tend
ic develop self-conszciousness. Working for grades or marks or promo-
tiong iz fundamentally insincere. No child may fail. Failare is bad
“for the spirit, and the problem of education ig that of providing con-
- ditions under which every child may flourish; none languish. The re-
ward of study iz knowing. It is the naiure of mind to want to know.
-Chiddren should not be questioned to see i they know, gquestionsg .
should help them to understand.

Childhiood is not a preparation for adult life. It is important for -
itgelf. The sehool must satisfy the interests of childhood. Singing,
dancing, hand work, mature, free play, and stories are properly the
work for children. Progress cannot be measured by any exteraal meas-
ura, It is recognized im the joy and spontaneity of the attack and by
- the satisfaction in the experience.

The order of the development of the nervous gystem may not be
violated; therefore, all formal work such as learning to read, write,
.and use figures should be postponed until the ninth or tenth year, The
prolonging of childhood. is the hope of the race. No. «child may. be. ac-
celerated. Children should never be stimulated to try to “keep up”
‘with others. Trying to reach goals, to be “thorough” makes for gelf-
‘consciousness, and may cause arrest of development.

When the use of books is introduced at eight or ten years of age,
the same spontaneity and freshness of attack should continume. His-
tory, literature, geography, mathematics, and seience should be studied -
‘to satisfy an inner need, just as sports and hand work, music and
dancing are pursued. The work of every group should be determined
by what has already been done rather than by the demands of the cur-
riculum,

CO-EDUCATION .
The fundamental condition of growth for the adolescent s gocial




Cpedueation is an ahsolute necessity. During tfhese years of rapid
growth, it iy most important that there should be ihe balanced atiras-
tion afforded by co-education. Community singing, folk dancing, drama-
ties, sports and hand work are fundamenialiy social in their naiurs. It
is imperative that the hirh-school process provide for these young
people experiences throngh which they grow in the consciousness of
interdependence. T iz g mistake fo subjeet them ¢ an individualizing
process through the high school and college years, and then exhort
them to develop social-mindedness. The social mind grows
through experience vather than thr{mgh direct imstruction. When
young people realize that they caknot attain their own ends excepting
through the cooperation of their fellows they develop a social con-
scionsness. The nigh-school program should provide strong academic
work, but this should be done in a tundamentally social atmosphere,
The atiractions of vouth mnst be respected. '

in the high school also, failare is bad for the spirii, and no young
person should have that experience. It makes for the inferiority com-
plex.
THE OPEN DOOR
After the young people have had four years of serious, earnest
work, four years of wholesome life, four years of play and study,
they are.ready for the mext process, which is that of the college. The
coilege should not ask, “Where have you been?” “What do you know?”
“\What are your credentials?’ Its problem is to meet the need of
these young peoble and lead them into a larger life. There should be
no entrance requirements for college. That a young person of eigh-
teen yvears wishes to go is sufficient. Of course, there will be Brok-
lems of Jdiscipline. There will be those who will fake advan-
tage of the opportunity to go to college ang not work. But if the col-
lege would open its doors to all young people of eighteen years of age,
the high school would be free to minister to youth in the most effec-
tive way. And this effective work in the high schoo! would produce
an inereasingly finer material for coilege. .

This, of course, world open the way for the elementary school to
colicentrate ity attention upon the allsronnd developmént of childhood.
Agsuming that the right conditions of growth have been provided for
childhood, we woild have a group of eager young minds entering the
high sclicol. The high schoot could then minister to these heeds in tke
best possible way, without the pressui'e of preparing for college en-
trance. It could concentrate its attention upon conserving the nervous
system, upon preserving the freshness of intellectual attack, and
reaching the inner standard of providing the conditionms which enlist
the finest wse of the native endowment. .

The college program would also be fundamentally social. Thare
would be no colrses to take, but merely subjects to study. There
would be no tasks assigned, no external pressure of any kind. The
standard in the cellege would be the same as that in the lower school.
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