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COMMENT

Washington 500

About 17 months ago the embargo by Saudi
Arabia emptied the gas tanks of American cars
and the fuel tanks of American homes. Without
taking time - even for thought - the Administ-
ration introduced policies designed to maintain
the scarcity long after the rest of the
was swimming in oil.

Meantime - if you will excuse the simile -
Congress was swinging into action like a well-
oiled machine. Their job was not to take the
often hasty and usually dubious action dictated
by emergency conditions, but to ponder the facts,
discuss the alternatives, weigh the possibilities
and then but only then take hasty and usually
dubious action.

S0, about 500 days after the crisis hit us
in our collective gas pump, Congress moved. The
EXecutive decision to impose a tariff on imported
0il was opposed. As an example of true grit it
was excelled only by Bobby Riggs' threat to
Billie Jean King. .

The delay was sponsored by those daring voung
aspirants to the Presidency - Scoop and Eddie. Tts
intention was to give Congress a chance to develop
“"fair and equitable alternatives™. Another 90 days
of thought - on top of the 500 - ought to produce
something startling, such as the recognition that
a problem exists. :

Wot that Congress is unaware that belts may
have to be tightened. Already, to save paper, the
expense records of their overseas jaunts have been
taken out of the Congressional Record. Time was
found in their busy schedules to deal with this
important issue.

And for other important actions. As 1975

begins, a sense of urgency is all pervasive.

By next year Senator McClellan hopes to give

the country "a true criminal code”. Senate bill
#1 will do this. Bill #2 extends to broadcasters
First Amendment press freedoms. Bill #3 is a
plan to provide everyone with medical care - at
their own expense. (It’'s really at "government"
expense, but we know where it comes from, don't
we?) This one would be guickly settled in about

5 or 10 years were it not that #50 will guarantee
*useful and rewarding employment” to everyone.
To do both may take a littie time. Particularly
as #8 (to put Veterans Day back to November 1llth),
#10 (to'save'the Housatonic River Valley) and
"#18 {to halt the invasion of African honeybees)
all deserve their day in court.

Not to menticn #64 which will add Alaska and
Hawaii to the walls of the Lincoln Memorial and-
#70 to establish the Desert Pupfish National Mem-

orial. {This last is urgent if the desert pupfish
is to be saved.)

We are assured, however, that once the
pupfish and the Housatonic Riwver Valley are
saved and the honey bees are repulsed, the
august body will devote its attention to us.

The Million Dollar Misunderstanding

It costs each year about $610,000 to keep a
member of Congress workingon the pupfish issue.
This is division of the legislative budget ($326
millicn) by the membership (535). If their supp-~
ort systems are included {Library of Congress,
Government Printing Office, etc.) the average
costs rises to more than $1i% million.

And the result of this huge burden? Paper
forms by the carload. Washington agencies churn
out more than 2 billion pieces of paper - 10
apiece for every man, woman or childperson in the
country. The Internal Revenue service alone uses
neariy 14,000 different forms and letters. It's
estimated that small businessmen use more than
850 million man-hours each year completing forms.

The General Becounting Office calculates
that the processing of this white avalanche cost
no less than $15 billion in the last fiscal vear
or about 6% of federal expenditures.

U.5. News reported the case of firm of
consulting chemists in New York City who must
file 37 federal, 26 state and 25 city forms
and awaits with trepidation yet another federal
reguest for the firms ‘ecological’ effects. Of
course the company has all of 5 regular workers
and must suffer the result of unrestricted growth.

Not that Congress can be faulted for failing
to see this prospective proliferation of paper.
There is on the books already a law designed to
cut and simplify forms. .

It was passed in 1942.

0ii For The Lamps.....

While the charade plays its tedious routine
through - Presidential oil tariff - Congressional
delay - veto by the Prez - success/failure of the
over-ride vote, we should not forget the reason,
or rather, the professed reason for the play-
acting. Co

It's designed to cut down our ‘'dependence’
on the Ay-rabs and their o0il. You see, goes this
5th grade economic argument {(from grown men and
women vet!} - if we cut down our imports from
tﬁem,'ﬁhey'll find their markets diminished and
will guickly come to heel.




But, while the solons procrastinate, the
market tirelessly operates to bring supply and
demand into equilibrium. And Libyan oil product-
ion drops 50%, Abu Dhabi falls 36% and Kuwait
slumps by 28%.

But never fear! The Executive is busy in
the shape of Henry Kissenger. The attempt is
being made to put a floor under prices! For fear
the U.5. might have to pay too Jow a price Hank
is trying to arrange support prices.

He's likely to triumph - yet again. Faced
by a declining market and reducing  production
the Ay-rabs may allow themselves to be forced
inte a Fair Trade 0il Policy. ("Fair Trade” you
will recall is unfair trade.)

The o0il companies are vicious, venal, nasty,
mercenary and are run by baddies. The State
department is sweet, loveable, altruistic and
is run by goodies.

Who would you rather have as negotiator
in the "oll c¢risis"? On your behalf? The sweet
and loveable amateur - or the hardened profess-
ional? State department negotiation generally
begins with the question "How much do you want?"

Each time Kissenger or cne of the others
comes home to announce another success, the U.S.
taxpayer develops a nervous twitch. Over the
years, he's learned to recognize where the 'buck’
stops. It stops with him,

British Phiegm

Nowadays, this refers not to the stolid
fortitude of the British, but to their desire to
spit at the latest triumph of British negotiators,
about whom no more can be said than that they are
as good as ours.

Wilson's briliiant Moscow coup - he got a
disbelieving Brezhnev cut of sick-bed - gave
more than $2 billion in credit to the USSR at
half the prevailing commercial interest rate. At
the same time Britain is paying higher rates on
her loans from other countries. In addition, as
the Russians tend tc sneer at capitalistic
attempts to raise originally set prices, the
British bureaucrats will insure exporters (in
fact, the Russians) against most of the effects
of inflation up to a whopping 25% increase.

Meantime the West Germans are making deals
with the Russians also, but they get something
the British are too gentlemanly to accept - cash.

How Sweet it is!

The rise in sugar profits caused by the
axing of cyclamates had hardly been tucked away
in the savings accounts before another mother-
lode turned up. Sugar production was up but not
encugh to satisfy the billions of sweet toothed
consumers so 'free market' prices began to soar.

That is, prices of the 10% of preduction that
finds its way to the free market went up. about
90% of the world's 80 million tons of sugar are
controlled by governments in some fashion. An
intricate network of agreements assured protect-
ion for everyone but the consumer. In the haste
to support producer prices in times of surplus,
our international geniuses forget to arrange for
prices to vremain steady in times of shortage.

So it's up to us to get them (and us) out of the
hole again. '

So we will. Sugar consumption is falling in
face of high prices. Chocolate makers are laying
off workers and cocoa bean grindings are down
gharply from last year (about 28% in the U.S5. and
25% in Britain).

The '75 U.S. crop of sugar will increase as
farmers change from wheat and cotton toc the more
profitable sugar beet. Substitutes are being
hotly pursued with high fructose corn syrup in
the lead although in chocolate it causes melting
in the hand as well as the mouth. Then there is
partame which is 180 times sweeter than sugar.
Cyclamates could return for their danger appears
to be meore imaginary than real.

All in all, you can expect a sugar glut in a
year or two, but don't worry. Our friendly lecal
government will protect us from any danger of low
prices.

The Ozone Cei%ing

As if we didn't have encugh to worry about,

our underarms are responsible for harming plants

- the green kind not the industrial types. Every
time we spritz our armpits we release P-1l or even
P-12 into the air. This rises and does indescrib-
able things to the ozone layer in the stratosphere.
Mostly, it cuts it down and allows the sunshine in.
This extra ultra-violet will cause skin cancer and
hurt your tomatoes. All from a fluorocarbon spray!

For each percentage point drop in the ozone
layer, 10,000 new cases of skin cancer might be
expected in the United States alone twitted the
UC Irvine professor who revealed this bugaboo.

" However, during the 13 years or so of peak

fluorocarbon production upper atmosphere ozone
has actually increased by 7%. Instead of relief
{at 70,000 fewer cases of skin cancer?) the
increase is blamed on the cessation of nuclear
air-testing.

The trouble with laboratory work is that just
about everything is suspect. But to extrapolate
work bench experimental results into stratosperic
disasters should be kept for intellectual exercise
and not for major news release.

Incidentally, that 7% increase seems rather
high. Shouldn’t we resume nuclear testing? Or,
if that's not possible, how about encouraging
aercsol use to help reduce the certain danger of
too much ozone in the stratosphere.



ames ang simuiciions

Stan Rubinstein
and Ted Ehrman

In the past several years, a number of local school
districts have introduced alternative programs for
those students who do not want to attend traditional
schools. The Board of Education of New York City
sponsors such a program. It is called City-fis-School.
Under this program, 11th. and 12th grade swdents
take courses given by professional associations,
private foundations, private and public colleges and
local cultural centers throughout the metropolitan
area. Credit is. given for these courses. Upon the
completion of the normal course requirements, a high
school diploma is granted. At present about 200
* students are enrolled in this program.

" One of the courses ofiered to the City-As-School]
deals with specific urban economic problems. This
course is unique in that it is taught through the use of
simulation games reflecting a practical and: refeshing
approach te econcmics and urban problems. This
courss was developed at the Henry George School in
New York City.

The Henry George School was established in 1932
and chartered by the University of the State of New
York. The School has been involved in teaching
economics to adults through its evening courses. This
program is offered as a public service. After several
successful nation wide projects with high school
students, a new program was developed in which
youngsters could learn about economics, particularly
urban problems, though the use of various sirulation
garnes. The course is given at the Henry George
School once a week for three hours, over a ten week
period. During these weekly class meetings, students
participate in simulation games, thus enabling them
to engage in role playing and establish a frame of
reference for analyzing urban problems. Furthermore,
these three hour sessions provide a span of time in
which & normal simulation can be completed or at
least played to the point where an interruption due to
class break, is not significant. This time limit allows
the teacher to analyze with the class, various aspects
of the simulation game and yet, allows sufficient time
to participate in the exercise.

Classes are ungraded, thus relieving pressure for
good. marks. Evaluation is based upon how well the
students learn from their mistakes in playing these
simulation games, and their observations during the
debriefing stages. Further evidence of student invoive-
ment comes from the use of the School’s library, i
which can be found a number of books and periodi-
cals dealing with urban economigs.

Urban simulation games, due to their multi-

_ conceptual design, usually are- played on boards

which permit players to visualize the process of
development. In order to illustrate patterns of change
and growth, the boards consist of nothing more
complicated than a series of vertical and horizontal
grids. These grids convey -2 microscopic version of
neighborhood, divided intc biooks. Within this frame

work, a variety of political, social and economic

forces are manipulated, illustrating patterns of
development. As growth occurs, problems arise and
stucents readily become aware of the various
approaches to meeting the chalienges of the city.
Despite the fact that students are unaware or do not
comprehend the nature of urban economic problems,
the results of their actions tend to reflect how cities
develop. In particular, poorly planned decisions have
a tendency to create inadequate housing, few job
opportunities and little or no economic growth.

The course at the Henry George School is built
around three urban simulations - Newtown, CLUG,
and Urban Dynamics. Teachers could structure an
entire course using any of these simulations, since
there are a number of experimental exercises, sugges-
tions for adding new exercises, several readings,
bibliographies and questions for discussion.

Newtown

Harwell Associates

L.John Wilerson

Box 95

Concent Station, N.J. 07961
Price: $28 for a kit of two games
no. of players: 18 per kit

Newtown can be employed for either junior or
senior high students. Up to four teams (2 players per
team can use one game and there are two games in
each kit) are employed in building the city. After
designating the Town Clerk, money is distributed
along with color markers and a score sheet. Prior to
each of the six rounds, players secretly bid for.land
by indicating the desired price and parcel and the




highest bidder receives the land, Building type is
determined by change. (the rolling of dice) Each
combination represenis one type of construction
(indusirial plant, home. department store, etc.).
Building can ¢nly occur on purchased or rented land.
Before every even round. a torn meeting is hzld so
that players can vote for community projects such as
schools, parks, parking lots, sewage treatment plants
an:d z Town Hall. Based on the project, the number of
votes needed for approval varies. AAs one round blends
into another, the town begins to take shape and a
paitern of growth becomes discernable.

Az Newtown develops, siudents usually note the
diffzrence hetween a sysmatic development and one
that is haphazard. Moreover, it becomes apparent
why people build residential structures in certain
areas and commercial ones in others. As industry
develops, the importance of rivers and access to water
power is recognized. However, since industrial plants
and factories pollute, its affect on residential proper-
ties also helps in shaping patterns of development,
Both skill and luck are involved in choosing land and
building. ‘Happenings' {the many events that occur
‘such as fires, floods, and oh yes, fires for not
installing anti-pollution devices) illustrate the penal-
ties of poor urban planning. As pollution lowers
property values, players recognize that the alternative
is higher costs and thus, must decide whether it is
worth the additional expenditures. The same is true
with public expenditures for parks and schools. Town
meetings provide the forum for bringing these issues
to light, and for encouraging cooperation, since it
becomes difficult to develop the town without people
working together. Newtown is designed so that it can

be played on several levels, After the basic came is
completed, which takes about two hours, it can then
be played emphasing “‘political”, “'educational” and
“land use’ concepis. It is recommended that this
simulation be played before CLUG and Urban
Dynamics, since it contains elementary concepts
which are more fully developed in other games.

CLUG (Community Land Use Game}
Free Press

MeMillan Publishing Company

865 Third Avenue

New York, N.Y.

$75.00 for the kit

$4.95 for gach students manual

no. of players: 15-20

When presented with a manual of over two
hundred pages, both teacher and student may have
reservations about becoming involved in this simula-
tion. But upon further examination, it will be
discovered that most of the booklet is composed of
readings. Preparation time averages 3 to 5 hours.
There are many activities that can be utilized in
developing economic and urban concepts, under-
standings and generalizations. Therefore, it may be
worth the teacher's time since the potential is
unlimited. CLUG is played over three sessions in the
alternative high school program. Played on a board
containing grid cocrdinates (15 students divided into
5 teams), each team starts with $100,000 which is
spent on land purchases and payments for taxes and
consumer transportation services. Construction con-

Rt R E TR R UL REHA T

A CONSERVATIONISTS LAMENT .

The world is finite, resocurces scarce
Things are bad and will be worse,
Coal is burned and gas exploded,
Forests cut and soils ercded,

Wells are dry, and air's polluted
Dust is blowing, trees uprooted
0il is going, ores depleted

Drains receive what is excreted
Land is sinking, seas are rising
Man is far too enterprising.

Fire will rage with man to fan it
Soon we’' 11 have a plundered planet.
People breed like fertile rabbits
People have disgusting habits.

MORAL
The evolutionary plan
Went astray by evolving man.

**********************

‘e promised you greatness!

(sorr)

THE TECHNOLOGIST'S REPLY

Man's potential is quite terrific
You can‘t go back to the Neolithic.
The cream is here for us to skim it
XKnowledge is power, the sky's the limit.
Every mouth has a hand to feed it.
Tood is found where people need it.
All we need is feund in granite
Once we have the men to plan it.
Yeast and algae give us meat

Soil is almost obsclete

Man can grow to pastures greener
mji11 alil the earth is Pasadena

MORAL
Man's a nuisance, man’s a crackpot
But only man can hit the jackpot.

ANON - From a London Magazine




sists of industrial, commercial and residential build-
ings. Each type of construction require particular
services such as employment; consumer and commer-
cial services, and transportation. Prices for many of
the services are negoiiated by the users. As the
simulation progresses, it follows a natural develop-
ment based upon primary and secondary roads, water
and energy facilties, availability of labor and capital
and tax structure. As each round unfclds, play
becomes more complex as taxation, depreciation and
the need for capital accumulation become important
in over-all growth.

As the simulation game progresses, the rules allow
students to internalize on some importani aspects of
an urban economy. For example, students recognize
the relationship between basic industry and employ-
ment, housing and transportation costs, the locations
of basic services, and the correlation between slums
and property taxation. During the initial round, it is
not unusual for players o constrain their actions
since they may not understand and utilize certain
economic concepts. Through a process of trial and
error the participants soon grasp basic #conomic
relationships. As economic growth shifts from the
production of capital goods to consumer goods and
services, players utilize political and social institutions
to create community projects. Thus, they begin to
employ concepts relating io public consumption and
its impact on urban growth. CLUG may also be
utilized for understanding local taxation, pollution,
and education as factors affecting urban centers.
Regional specialization, and interdependency are
highlighted in the CLUG games. After one game,
students are well on their way towards appreciating
the interdependency of the various activities consti-
tuting urban life.

Urban Dynamics
Urbandyne

P.C. Box No. 134

Park Forest South, Ilinois 60466
Cost: $95.00

No. of players: 12

Urban Dynamics is aiso played around a board
consisting of grids representing city blocks. The game
illustrates how political, social and economic forces
affect urban growth. There are four teams (2 10 3
students per team) and the game takes approximatelj
eight to ten 42 minute periods to play and debrief.
Analysis of the forces involved can be done while the
game is being played. In the City-As-School course,
this simulation game takes about three to four
sessions. Each team is designaied by a color repre-
senting a socio-economic class {prosperous old stock

. Americans, middle to lower class Whites, middle class
Blacks, low income Blacks and other minorities) thus,
all teams are not created equally. Urban Dynamics
has two versions - ome historical and the other
futuristic. It is suggested that teachers use the

historical version first, since this develops some
concepts used in the second version. The beoard is set
up for the decade of 1920, crebring 2o nitial
for future development. Each succeeding decade
permits the players to make political, economic and
social decisions. Certain constraints are placed on
thess decisions. For exampls, jobs, housng, educa-
fon and potitical opportunities mey not exist for
certain teams due to restrictive covenants, lack of
education and other forms of discrimination, Addi-
tional rules teach players how to use their strengths |
{voting power, boycotts, control of land and busi-
nesses} to achieve particular objectives. Students
begin to understand the nature of why population
moves to the suburbs, how coalition governments
operate and the dynamics of sccial mobility.

In several urban simulations dealing with sophisti-
cated institutions, provision is made for concen trating
on particular factors. The operation of Model Cities
program, health services, pollution problems, develop-
ment of a megalopolis, state government or the
impact of media on urban centers can be introduced
in Urban Dynamics. All these versions can be played
by building them them the second version —
(futuristic).

As teams compete and cooperate, particular goals
are sought, which affect the outcome of play. To
control land, o speculate, to vie for political or
economic power and to improve one's education all
become part of a team’s strateqy. As moves and goals
are planned, each team follows 10 steps per session.
Each step is spelled out very clearly in the instruc-
tions. Since the board is divided into urban and
suburban areas, a normal pattern develops which is
similar to the development of many of ocur Metro-
politan areas.

Urban Dynamics cuts across various institutions.
Players become aware of how these forces shape
urban life. Politically, participants discover how local
government affects urban development, how patron-
age develops, the function of City-Councils and the
workings of the legislative process. As the economy
prospers, as construction increases, and population
biossoms, contemporary urban problems are easier to
visualize. The delicate balance between maintaining
and sustaining growth is illustrated. Ini addition, since
no force exists in isolation, human needs become
intertwined with these aforementioned forces.
Coming to grips with welfare, discrimination, and

poverty become crucial in urban dynamics.

Does the city have a future? To what degree are
we trapped by our history? Urban Dyanmics offers
some insights into these problems. The game allows
the teacher to affectively utilize many levels of
sophistication that help identify potential solutions.

Alternative high schools in various cities are
recognizing the need for new approaches in educa-
tion. The City-As-School in conjunction with the
Henry George School, is attempting 1o use urban
simulation games as a vehicle for students to under-
stand patterns of growth in their city.




The important thing about history
is not about what it tells us about the
rast, but what it tells us about the
future. We are probably justified in
assuming that the physical and mental equip—
ment with which human beings come into the
world is similar in all essentials to what it
has been in other societies throughout recorded
history. 1If that is not correct, then the
safest thing that we do with history is to
scrap it; for we are likely to be gravely
misled if we attempt to apply past lessons to
future circumstances. However, when we study

. the deeds, or lock at the artifacts, produced
in the past, we seem to find little or nothing
iniconsistent with the propositicon that man in
his essentials is unaltered.

Before we try to use history, it is

rather useful to decide what we are entitled
to use and what we are not. -In the records of
the past, tlere are some statements which we

~ exclude, because they appear on their face so
unlikely that we are disposed to treat them as
false. A 6th century writer, for example, tells
us that the Emperor Justinian was literally the
Prince of Darkness himself, and that the emp—
eror's consort, Theodora, was a vampire. Most
of us are probably unwilling to believe that
Satan takes human form, and are rather dubiocus
of the existence of vampires, soc we tend to
reject this kind of story. There are many other
cases too, where we conclude that people who
purported to record history were telling lies,
or were such incompetent observers that their
accounts cannot be believed.

Far more common than falsehoods, however,
are selected statements of fact. If you pick up
a newspaper with whose politics you agree, and
compare it with one with whose politics you dis-
agree, you will not often find that they are in
dispute as to what actually happened in the
ingcidents which their reporters cbserved. What
they disagree about is the interpretation of
those facts; which facts are important; or what
other facts one is entitled to infer from those

—Roy @@ugias-

which are certainly known. I hesitate to venture
inte contemporary BAmerican politics, but - as I
understand it - the real dispute over the
Watergate business is not so much over what
solid factual knowledge we possess as to what
other thinas we may legitimately infer from
those facts about the character and motives of
members of the Administration.

Suppose that fifty Americans were invited
to write a couple of paraarachs about Richard
Nixon, or Mac Tse-Tung, or Harold Wilson. I
imagine that the characterizations which they
would give would vary enormously in all three
cases. Now suppose that these same peoplé were
asked to write a couple of paragraphs about
Nero. I imagine that the fifty accounts would
not vary much. Why the difference? The answer,
surely, is that those fifty Americans know far
more about the living statesmen than they know
about the dead Emperor. Thevy agree about Nero
because they are all drawing, directly or indir-
ectly, fromthe same small number of sources. No
doubt Nero's contemporaries knew a great many
facts about him which have not come down to us.
Perhaps contemporaries did not think them
important; perhaps the facts concerned did not

‘fit with the line of propaganda which they chose

to expound; perhaps men in later ages did not

. think those facts were sufficiently interesting

or important to be worth copying out. In any
event, the result is that we have a very clear
picture of Nero - yet one which seems excead-
ingly difficult to believe in as a fair charact-
erization of the mar.

If these problems beset us when we try to
understand the nature of actual human individ-
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uals. we meet far more serious problems when we
try to understand eveénts. A century ago. most
children in England learnt history largely as

a record of kings and battles. No doubt they
rapidly forgot a great deal of the stuff they

had been taught, but they doubtless derived the
idea that the most important things in history
were kings and battles. Long aftér that —verhaps
even to this day ~most children in most countries
contrived to leave school with the vague impress-—
ion that thelr own country was on various occas-
ions invelved in didputes with other countries
about variocus matters; and in at least the great
majority of those cases their own country was
both right and victorious.

A British child tends to learn that the
Battle of Waterloeo was won by the British general
Wellington; a German child that the man who
really decided the day was the Prussian general
Blucher; a French c¢hild that Waterloo was a bit
of a fluke, and didn't really matter very much
at any rate.

I have not had the privilege of reading
what the American and Mexican textbooks have to
say about the circumstances in which California
became part of the United States. My guess is
that the acccounts do not differ much on the hard
facts, but differ a great deal on the interpret-
ation which should be set upon those facts. The
real troukble is that if we give people distor-
ted ideas of what happened in the past, they are
likely to project these ideas inte the future,
and to assume that just as thelr own group was
always right in the past, so also is it likely
that it will always be right and wvictoricus in
the future.

The modern type of history,with its great
emphasis on economic and social considerations,
may be no less misleading.. In England at least,
school children learn quite a lot about the
miseries of the poor in the early 19th century,
but a good deal less about the miseries of the
poor in the 18th century. I think they are very
easily disposed to the view that life in the 18th
century was all strong ale and smocked peasants
dancing around maypoles; while in the early 19th
century most working class women spent their
lives crawling through underground tunnels with
loads of coal, while their children climbed
chimneys.

It is all too easy to derive the impress-
ion that early industrialism was an unrelieved
curse for the poor; a view that is ‘almost exactly
the opposite of what most economic historians now
believe to have been the case. The real danger to
truth is not the lle - which we can nail - but
the selected statement of truth which we can't.

Now you may say why should I make such
heavy weather of the past? Does it matter?
Unfortunately it does. In the British Isles we
have been experiencing a spate of bombings and

other viclent acticn in connection with the pol-
itical relatisnships of Northern Ireland. One
group of bombers call themselves Catholics;
another group of bhombers call themselves Prot-
estants. In fact, the bombing has nothing to do
with any modern religious gquestion. What really
lies at the root of the trouble is that there
are two groups of people each with wvery patchy
ideas of what happened in the past. Each group
is very conscious of the courageous acts of its
own members and the wicked acts of the others.
These garbled views of history lead each group
to father all virtues on their own members and
all evil on the others - which eXtenuates, or
even demands, retaliation and reprisal in the
future.

The real trouble about the past is that
there is far too much of it. Far too many facts
are available. Ewvery historian must select cer-
tain matters which seem to him important,
because. if he regales every fact he had unearth-
ed, then his reader is simply presented with an
incomprehensible jungle of apparently unrelated
events. When a man writes history, he tries to
see a pattern; and the pattern he sees is usually
very much like the pattern he hoped to find
before he started.

Pious historians at one time saw the
Roman Empire as part of God's plan to spread the
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The "philosophy" of History. (The attitude
and direction of study, for example - "Only
economic history is valid" or "Monastery
archives are the best records of fact".)

The "science" of History. (The search for
demonstrable consequences, for example -
"Democratic administrations bringwars; and
Republican administrations bring economic
depressions" or "If goods don't cross
frontiers then armies will".)

The "art" of History. (The technical skills
and interpretive experience of the historian,
for example - "These papers are forgeries”

or "This is not the policy of the govern-
ment, but words for public consumption”.)

The "findings" of History. (What is known
by historians, for exampie "The Stamp Act
was passed in 1765".)

In school it is usual to Iearn the
‘findings' of History. Would it be
better for each historian to declare
his philosophy and why he was led to
his conclusions?




History and Ideclogy

Thus. the collection of historical data. the choice
from these of relevant data, and inference from relevant data.
make written history possible: the surviving facts of history
do not spesk for themselves: they have to be collected,
selected, and organized to make sense of the past. But selec-
tion #nd organization are not mechanically determined: they
depend on hypotheses invented by the historian, to enable
him to construct a meaningful written history from the
surviving data. Writing history requires an intellectual effort
which, unfortunately, allows the free play of doctrine and
prejudice, and the use of a priori theories of historical
change, as easily as the use of inductive and deductive reason-
ing and of scientific inference. Interpretation by the use of
given formulae is easier than interpretation which requires
the trial and error use of differing hypothesés to explain

The complete essay by Dr Hartwell was published by the Institute for

available evidence. As much construction and explanation in
written history derive {rom uncritically accepted “historical
laws” that predict the course of history. as from scientific
inquisy, from the scrupufous investigation and interpretation §
of unigue historical evidence. The consequence is that differ- |
ent historians write ditferent histories about the same event.
Ability and training combine with beliefs and values. and
these in varying degrees determine the quality of the histo-
rian’s reconstruction of the past. Diftering historics of differ-
ing quality about the same event lead to controversy. and
there then exists the methodological problem of disentan-
giing the causes ol controversy, of separating out the ele-
ments of incompetence and confusion from those of bias and
ideology. und of finding out. as far as the evidence permits.
what actualiy happened in the past.

R. M. HARTWELL
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Christian religion. They were able to ddduce a
large battery of facts which backed that opinion.
Political union was established in the Mediter-
ranean area about the time of Christ's birth.
Free movement of peoples in the Mediterranean
allowed Christian missionaries to spread their
teachings. Finally, the emperor Constantine I
himself became a Christian. Christianity was at
first tolerated, then eventually became dominant.
Once the Empire discharged its functions and the
people of the area were Christians, there was no
need for the Empire to remain in existence and
it was broken down.

To the religious sceptic the same facts
admitted of a diametrically opposite interpret-
ation. To Gibbon, the essential good was the
Empire - not the religion; and the break-up of
the Empire was seen as due, at least in part, to
the predominancecf the religion which Gibkbon
deplored.

50 too, may one write history in explan—
ation of other patterns which the author wishes
to see. Thus, there are various "conspiratorial”
theories. Some people like to see history as a
process by which the orderly advancement which
is designed by Goodies is wrecked by the deeply
1aid plots of the Baddies. Of course the Goodies
and Baddies change from time to time. Thirty or
forty years ago American Indians were Baddies;
now they are Goodies. I must confess, I find the

“conspiratorial” view rather difficult to swallow.

History is indeed littered with conspiracies, but
most people are so incompetent that their cons-
piracies hardly ever work out as the conspirators
intended and usually produce more or less the

"History is more or less bunk”
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opposite effect.

In our own time there is a very popular
simplification of history which for some odd
reason is called "scientific", which is credited
to Karl Marx. This view sees history as a pattern
of threes, tied up with class. Essentially, A
produces its opposite B; .conflict between A and
B produces C -~ which partakes partly of the
nature of A and partly of the nature of B -and
brings the whole thing onto a higher plane. Well,
this sort of reading of history is always poss—’
ible if youcare to play up the facts which suit
your theory and play down the cnes that don't. By
far the oddest thing about Marxism is that the
countries which claim to have undergone Marxist
revolutions are without exception countries which
Marx said were not ripe for reveolution. Apparent-
ly you can only make a Marxist revolution if you
don't take Marx too seriously.

What emerges from all this? Surely, that
we must always view the erudite with a healthy
measure of scepticism

What emerges from all this? Surely, that
we must always view the erudite with a measure
of healthy scepticism; that we should recognize
that learned men, just like stupid men, will
usuvally observe the thing which they set out to
find. But we cannot ignore history, should we
wish to or not. Evervbody knows, or thinks he
knows, something of what happened in the past;
and this knowledge of the past is bound to inf-
Iuence his actions in the future. A falise under-
standing of the past is almost certain to lead
to foolish behavior in the future. The only
corrective to bad history is better history.

HENRY FORD (1863 -~ 1947)




